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Extended Abstract 
Background and Purpose: Today, one of the most important factors in the scientific, cultural, social, and economic progress of any society is education in educational environments. Most societies, when explaining their goals and adopting educational methods, strive to create an environment that facilitates the transfer of knowledge and the development of students' talents and abilities (Sharinia et al, 2018). The role of education in the present era is not just the transfer of information and knowledge; empowering students to live in the present era is one of the duties of this important institution, which is considered the foundation of development and progress and trains the architects of the country's future (Mazloumian & Ayazi Ghareh Baba, 2018).
During the education period, social, emotional, and cognitive skills, as fundamental pillars, play a key role in how students adapt to the challenges and requirements of life and education during childhood. This stage of life presents a unique opportunity for the individual to undergo multiple emotional and cognitive processes closely related to learning. Such processes are not only crucial in shaping the personal development and academic progress of students, but also significantly influence the configuration of their personality and identity during adolescence, laying a fundamental path for future success (Supervía et al, 2023).
As a result of these changes, students enter the process of developing and acquiring diverse competencies and adopting new social roles, which requires adaptability and the use of advanced interpersonal skills (Solmi et al, 2022). During the school years, social, emotional, and cognitive skills play an important role in how students cope with the challenges and demands of life and education in early childhood, as students go through different emotional and cognitive stages related to learning that play a decisive role in their personal and academic development and lead to the configuration of personality and identity in adolescence (Calkins & Fox, 2022). Following these changes, students develop new competencies and social roles (Solmi et al, 2022).
Methodology: The present research method employed an applied and quasi-experimental design with a pre-test-post-test approach and a control group. In this study, the experimental group was exposed to different levels of an independent variable, whereas the control group received no intervention. The statistical population of the present study was all primary school children in the first year of Sari in the academic year 2023-2024. The sampling process was conducted in two stages. First, 40 students were selected using a convenience sampling method based on specific inclusion and exclusion criteria. Then, these individuals were randomly assigned into two groups of 20 (experimental and control). Next, one class was assigned as the experimental group and the other as the control group. Then, a pre-test was administered to both groups. The control group did not receive the educational plan until the end, while the experimental group received the educational protocol. In this study, data analysis was performed using SPSS-23 software. The data collection tools included the Emotional Self-Regulation Questionnaire and the Matson et al Social Skills Questionnaire, and the Morgan et al Academic Self-Efficacy Scale. Teaching philosophy to children through the research community method was implemented in 20 45-minute sessions (two sessions per week) with the experimental group. The program was designed using the book "Philosophy for Young Children" by Gutt and Gutt (2012), which includes 36 philosophical studies on topics such as justice, the environment, the expression of emotions, participation, and social skills.
Findings: The results of the data analysis were presented using descriptive statistics indicators, including mean and standard deviation, as well as an analysis of covariance test. According to the findings, the mean and standard deviation of age in the experimental group were 8.20 and 0.790, and in the control group were 8.150 and 0.812, respectively. The Kolmogorov-Smirnov test was used to examine the normality of the distribution. According to the results of the significant levels obtained for each of the research variables, which were greater than 0.05 (P < 0.05), the data for all variables were normal, confirming the present assumption. According to the findings, the first sub-hypothesis is confirmed, indicating that the philosophy education program has improved students' emotional self-regulation (P < 0.01, F = 13.124). The findings in the second sub-hypothesis showed that the difference between the components of students' social skills (except for superiority) in the two experimental and control groups is significant (P<0.01); therefore, it can be said that concerning the square of eta in each of the components of social skills in students, it is significant. Therefore, this hypothesis is also confirmed, meaning that the philosophy education program has improved students' appropriate social skills, relationships with peers, and reduced antisocial behaviors, aggression, and impulsive behaviors; however, it has not had a significant effect on students' overall academic performance. The results of the third sub-hypothesis indicated that the philosophy education program has a significant effect on students' academic self-efficacy (P < 0.01, F = 10.950). Therefore, the third sub-hypothesis is confirmed, meaning that the philosophy education program has improved students' academic self-efficacy.
Discussion and Conclusion: The present study aimed to investigate the effectiveness of a philosophy education program for children on students' emotional self-regulation, social skills, and academic self-efficacy. The findings showed that this program had a significant effect on improving emotional self-regulation, increasing positive social skills, reducing negative social behaviors, and promoting students' self-efficacy, although no significant effect was observed on the superiority component. This finding is consistent with the results of Salmi et al (2024), Norouzi et al (2022), Fathi Azar et al (2019), Houshmand et al (2020), (Gatley, 2020), (Palacios-Barrios & Hanson, 2019), (Leng, 2020), (Cassidy et al, 2018). In philosophy classes, not only is the possibility of recognizing one's own and others' emotions provided, but children also create the possibility of recognizing oneself. Philosophy classes not only provide children with the opportunity to understand their own and others' emotions, but also help them gain insight into themselves. By expressing their opinions and hearing the reasons for or against others, children become more aware of their strengths and weaknesses. Listening plays a very important role in the philosophy curriculum. Therefore, it can be concluded that the philosophy education program has improved students' emotional self-regulation, social skills, and academic self-efficacy. Based on the theoretical and empirical evidence mentioned above, it appears that teaching philosophy to children enhances emotional self-regulation skills by strengthening both their intellectual and behavioral abilities. As a result, the philosophy education program, in addition to regulating children's emotions, enhances social skills in children and ultimately fosters and strengthens a sense of self-efficacy in them. 
Suggestions: According to the results of this study, it is suggested that the effectiveness of this treatment be investigated in other groups and cognitive variables involved in students' academic performance. It is also suggested that psychologists and counselors present in schools utilize the philosophy education program to enhance students' cognitive and emotional development. It is recommended that therapists utilize this educational program to address cognitive and emotional processing deficits in future research.
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