	[bookmark: _Hlk216959086]چالش‌های یادگیری و ارتقای پیشرفت تحصیلی با راهبردهای تدریس اثربخش...
	سمیرا ایزدیمنش و همکاران



	چالش‌های یادگیری و ارتقای پیشرفت تحصیلی با راهبردهای تدریس اثربخش...
	سمیرا ایزدیمنش و همکاران



	چالش‌های یادگیری و ارتقای پیشرفت تحصیلی با راهبردهای تدریس اثربخش...
	سمیرا ایزدی منش و همکاران



Extended Abstract
Introduction: Schools constitute secure environments enriched with educational and training programs that foster students' holistic development. In addition to advancing knowledge and skills, they are designed to prepare learners for life in alignment with both current and future societal expectations (Pericas et al, 2022). However, classrooms frequently encounter significant learning challenges, including difficulties with concentration, reading and writing impairments, deficits in memory and learning, and limitations in communication abilities. Effectively addressing these obstacles depends on the awareness and professional competence of elementary school teachers, whose role is pivotal in supporting students' academic advancement.
Among the variables influencing the reduction of learning challenges, teachers’ instructional strategies have increasingly been recognized as pivotal within the teaching–learning process (Asgharpourdareshki et al, 2024). Recent scholarship has examined a range of pedagogical strategies derived from established learning theories, including Kolb’s experiential learning model, Dewey’s principles of cooperative learning, and Bandura’s Social Learning Theory, in order to evaluate their influence on students’ learning outcomes and overall achievement. In contrast to traditional, teacher-centered approaches, methods such as activity-based learning and reflection-based learning have gained prominence as student-centered frameworks designed to foster deeper engagement and comprehension in mathematics. These approaches emphasize experiential learning, encouraging students to actively participate in tasks that require exploration, experimentation, and the practical application of mathematical concepts. Evidence suggests that learners can enhance their academic performance through hands-on experiences and meaningful interaction with their environment (Dairo et al, 2024). Within the context of educational assessment, academic achievement has long been regarded as a critical indicator, serving not only to measure scholastic success but also to support the development of psychological dimensions such as personality, cognition, and emotion. Consequently, in recent decades, educational researchers and practitioners have devoted increasing attention to the role of cognitive and psychological factors in shaping academic achievement. Scholars consistently underscore the central role of contemporary pedagogical approaches in addressing students’ learning difficulties. Prior research indicates that deliberate attention to effective instructional practices not only facilitates learning and academic achievement but also mitigates barriers to educational progress. However, a preliminary review of the literature reveals a notable gap: few studies provide a contextualized framework grounded in the lived experiences of accomplished teachers that elucidates how effective strategies reduce learning challenges and foster academic success in elementary education. Given that elementary school students are situated at the formative stage of their educational trajectory and require foundational cognitive development (Sameriyar et al, 2020), this inquiry responds to a critical and timely need. Accordingly, the present study sought to address the following central question: 
“In what ways do teachers’ lived experiences inform the understanding of effective instructional strategies designed to reduce learning challenges and enhance academic achievement among elementary school students?” 
Methodology: This qualitative study, grounded in interpretive phenomenology, aims to explore the lived experiences of exemplary primary school teachers regarding effective classroom teaching strategies that reduce learning challenges and enhance students' academic achievement. The research population consisted of teachers with more than five years of successful experience in public urban schools during the 1403–1404 academic year. Participants were selected through purposive snowball sampling. Initially, a list of experienced teachers was obtained from heads of primary school curriculum groups in the General Directorate of Education and Training, and interviews were arranged via telephone. Each participant subsequently referred other exemplary teachers until theoretical saturation was achieved, which occurred after 17 interviews had been conducted. The interviews averaged 45 minutes in duration (ranging from 35 to 60 minutes).
Data were analyzed using content analysis. Following transcription, responses were summarized and categorized into fundamental concepts, organizing themes, and main themes. These categories were aligned with the theoretical framework, and overarching themes were reconstructed. To ensure content validity, academic experts in educational sciences and educational psychology, each with distinguished teaching experience, reviewed the themes for proportionality, clarity, and transparency, confirming or revising them as necessary. To minimize bias, reflective notes and revisions from a second coder were incorporated, ensuring the coherence of codes from multiple perspectives. Reliability was further strengthened by submitting the coding results to two academic education experts, who assessed inter-coder agreement. Cohen's kappa coefficient (Rau & Shih, 2021) was calculated at 0.76, indicating a relatively high level of agreement according to established interpretations of kappa values.
Research findings: From the qualitative analysis, 167 primary codes, 17 organizing themes, and five metathemes were identified. These themes encapsulated the most salient aspects reported by participants in relation to mitigating learning challenges and fostering academic achievement.
Drawing on the perceptions of experienced and successful teachers, five overarching themes emerged in the understanding of effective teaching strategies in elementary education:
1. Thinking-skill strategies
2. Technological applications
3. Direct instruction strategies
4. Activity-based learning strategies
5. Learning challenges
The conceptual model developed in this study demonstrates that each teaching strategy is shaped by the specific learning challenges faced by students and the contextual conditions of the school. Consequently, adopting a universal strategy across all educational settings is not feasible. The effectiveness of each strategy depends substantially on the teacher's capacity to adapt instructional approaches to diverse subjects and classroom dynamics. Nevertheless, the strategies distilled from the lived experiences of successful teachers provide valuable and potentially generalizable insights into effective pedagogical practice.
Conclusion: The quantitative findings substantiate the validity and robustness of the proposed model of effective teaching strategies in addressing learning challenges and promoting academic achievement among elementary school students. The analysis indicates that the indirect effect of these strategies mediated through the alleviation of classroom learning challenges exceeds their direct influence on academic performance. This outcome highlights that mitigating learning barriers is a central mechanism by which effective teaching strategies promote students' academic success.
Practical recommendations include:
· Provincial Departments of Education, particularly in Ardabil Province, should organize practical workshops on effective pedagogical strategies to help teachers address students' learning difficulties.
· The establishment of professional networks or teacher associations is recommended to enable elementary educators to exchange classroom experiences, discuss instructional methodologies, identify learning challenges, and share solutions for enhancing academic achievement, under the supervision of educational authorities.
· Provincial education officials are encouraged to provide both financial and moral support to foster collaboration between experienced and novice teachers in resolving classroom-related issues.
· Finally, as the findings of this study are situated within the educational context of Ardabil Province, future research should employ qualitative narrative approaches, case studies, and phenomenological methods in other regions to validate and extend these results.
Authors' Contributions: This article is derived from the doctoral thesis of the first author, a PhD candidate in Educational Psychology at the Islamic Azad University, Ardabil Branch.
Acknowledgements: We extend our sincere gratitude to all who contributed to the development of this article, particularly the heads of the elementary curriculum groups within the General Directorate of Education of Ardabil Province, as well as the interview participants whose generous cooperation was instrumental to the success of this research.
Conflict of Interest: "The authors declare that there are no conflicts of interest related to this study."
	[bookmark: _Hlk216958707]                                                       VOL.8,No.1.Autumn.2025
	
Journal of Research and Innovation in Primary Education



	                                                       VOL.8,No.1.Autumn.2025
	Journal of Research and Innovation in Primary Education



	VOL.-,No.-.Season.2025
	Journal of Research and Innovation in Primary Education




5

12

11


