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Extended Abstract
Introduction: In recent decades, technological transformations and the expansion of new media have permeated the traditional boundaries of human communication and fundamentally altered the cultural structures of contemporary societies. New media—including social networks, interactive platforms, and instant messaging applications—have become one of the most influential factors affecting culture, identity, and lifestyle, particularly among the younger generation (Ashayeri et al., 2024; Castells, 2023). These media, characterized by pervasiveness, interactivity, immediacy, network-centricity, and cross-border nature, have not only transformed patterns of cultural consumption but have also challenged traditional social roles—including the role of teachers in educational settings (Castells, 2023). New media are no longer merely tools for information transmission or entertainment; they have become new semantic and cultural spaces in which behavioral patterns, values, and cultural authorities are redefined (Thomason, 2023).The education system, as one of the most important institutions of socialization historically responsible for transmitting formal culture and social values, has been profoundly influenced by these transformations. In the traditional educational model, the teacher was regarded as the authority of knowledge, the normative model, and the mediator of cultural value transmission. However, in the age of new media, this authority has entered into competition with other sources of meaning and value (Fusar‐Poli et al., 2024). The shift in the learning environment from a traditional, controlled space to a fluid, multimedia, and networked environment has led to the redefinition of educational boundaries and power relations in the classroom (Sharimova & Wilson, 2025). In this context, social media have influenced not only students' behavior but also teachers' attitudes and role performance, to the extent that the cultural authority of the teacher—once based on social status and epistemic authority—now requires reconstruction and rethinking (Barari et al., 2017). Today's students easily encounter different lifestyles, gender patterns, and cultural values through social networks, which sometimes conflict with the values of the formal education system (Merino et al., 2024).
The main problem of the present research emerges precisely from this point: today's teachers are facing a phenomenon in which their semantic authority is being questioned and their cultural function requires fundamental redefinition. This problem is particularly complex in girls' schools, especially in culturally diverse regions with a traditional-modern context. In the educational environment of girls' schools, a female teacher is not only a representative of the formal education system but also a symbol of morality, culture, and gendered identity expected by society (Jeyakumaran et al., 2024). She is not merely an educational individual but a symbol of chastity, dignity, dedication, and loyalty to collective values. Any active presence in virtual spaces for educational purposes can be interpreted in the local community as a form of "audacity" and can undermine her cultural legitimacy. This dual pressure—on the one hand, the need to synchronize with students in the digital space, and on the other hand, maintaining the traditional role in the local community—places female teachers in a position where they must redefine their professional identity within the framework of this tension (Barari et al., 2017).
Literature Review: A systematic review of previous research reveals several gaps. First, the majority of studies, particularly in Iran, have focused on the technological and skill-based dimensions of digital media use among teachers, neglecting the cultural, normative, and identity aspects. Second, the dominant approach in the literature has been quantitative or mixed-methods, with few employing in-depth qualitative methods such as phenomenology to capture the lived experience of teachers. Third, the specific cultural context of medium-sized cities with a combination of tradition and modernity—such as Borujerd—has been almost entirely overlooked. The present study addresses these gaps by employing interpretive phenomenology to provide a deep understanding of the lived experience of female teachers in the specific cultural context of Borujerd.
Methodology: This study employed a qualitative approach using interpretive phenomenology based on van Manen's (1990) framework. The research population consisted of all female secondary school teachers in girls' schools in Borujerd during the 2025–2026 academic year. Twelve participants were selected through purposive sampling with maximum variation, considering criteria such as age, teaching experience, educational level, type of school, marital status, and level of engagement with new media. Data were collected through in-depth phenomenological interviews totaling 18 hours and 27 minutes. The analysis was conducted in four phases: (1) gaining a holistic understanding through repeated reading; (2) extracting 240 initial meaning units through line-by-line reading; (3) aggregating codes into 14 sub-themes and 7 main themes; and (4) interpreting the phenomenon through van Manen's four existential dimensions (lived body, lived relation, lived time, lived space). Trustworthiness was ensured through Lincoln and Guba's criteria: credibility (peer debriefing, member checking, and prolonged engagement), transferability (thick description of the context), dependability (audit trail), and confirmability (bracketing and systematic documentation).
Findings: The analysis yielded seven main themes: (1) rupture from established cultural frameworks—teachers' sudden realization that their cultural authority is no longer exclusive; (2) loneliness in a multi-layered cultural context—feeling alienated from students' new cultural language; (3) reclamation of embodied presence—turning to touch, eye contact, and small bodily rituals as an antidote to cold digital communication; (4) media as an arena for intensifying cultural contradictions—media revealing hidden societal contradictions; (5) intelligent cultural resistance—creating "safe spaces" in the classroom to maintain identity stability; (6) playing the role of cultural mediator—shifting from knowledge transmitter to cultural translator; and (7) tension between cultural roots and forces of change—the core experiential tension. These seven themes form a non-linear, cyclical structure in which the teacher's cultural role is redefined from "absolute owner of meaning" to "border host"—one who stands at the boundary between two cultural worlds and helps students not to get lost but to grow.
Conclusion and Recommendations: This redefinition exemplifies "cultural resilience"—the ability to maintain and develop professional and cultural identity in the face of change, without rigid resistance or passive submission. New media are neither the enemy of culture nor its savior, but rather a mirror that reveals hidden cultural contradictions. The findings contribute to the literature in three significant ways: first, by introducing the concept of "border host" as a novel framework for understanding the teacher's evolving cultural role; second, by demonstrating that the multiplicity of teachers' roles in the Iranian context is not a matter of choice but a cultural necessity for survival and legitimation; and third, by revealing the dialectical interaction between tradition and modernity in the lived experience of female teachers. The practical implication for the educational system is the need to shift teacher training programs from a narrow focus on technical skills toward empowering teachers for "cultural translation" and "creating safe spaces." Specific recommendations include designing workshops for embodied presence, establishing peer circles for sharing successful local metaphors, integrating "cultural translation" into the teacher education curriculum, and developing practical guidelines for "border hosting" by the Ministry of Education.
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