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Extended Abstract
Background and Purpose: The foundational development of a society's future generations is primarily cultivated within its educational system, with elementary schooling serving as the initial critical stage. Traditionally, elementary schools are structured around single-grade classrooms, where an instructor guides students through a curriculum tailored to their specific academic year. However, this conventional model is not universally applied. Varied contextual factors and pedagogical motivations frequently necessitate the implementation of multigrade classrooms, a departure from the standard single-grade configuration. This phenomenon, often termed multigrade education, presents distinct challenges and opportunities for educators. Considering the above-mentioned materials, in the present study, researchers seek to study the context and consequences of forming and teaching in multigrade classes.
This section develops theoretical sensitivity by examining two primary conceptual areas. First, it contrasts multigrade and single-grade classroom structures, examining the discourse surrounding the necessity versus optionality of multigrade settings. Considering the above theories, a question was raised about the reasons for the formation of multi-grade classes in Iran in general and in the areas around Kelachay in particular. Second, it integrates theories pertinent to educator burnout. Burnout among teachers, especially elementary school teachers, is a type of mental disorder that results from long-term exposure to psychological stress. This disorder is a type of psychological stress that causes a set of psychological, physical, and mental symptoms in the individual. Furthermore, recognizing their prominence in multigrade contexts, student stress and negative emotions are explored, highlighting stress as a critical contemporary research area.
Methodology: This qualitative study employed a phenomenological approach, utilizing theoretical and purposeful sampling to recruit participants. Semi-structured, in-depth interviews were analyzed with twelve teachers experienced in multigrade classroom instruction. Maximum diversity among participants was ensured, encompassing variations in teacher age, years of experience, geographical location of schools, and grades taught. Theoretical saturation was achieved after these twelve interviews, as subsequent data collection yielded no new concepts requiring novel coding or expansion of existing themes.
The majority of interviews took place at the multigrade class sites (schools), typically after class hours. Each main interview ranged from 45 to 80 minutes. The interview protocol commenced with demographic questions to establish rapport (e.g., age, marital status, family composition, educational attainment, years of service, number of students per grade, and teaching experience across grades). Subsequent central questions probed the rationale for multigrade class establishment, perceived consequences of multigrade instruction, and teachers' strategies for managing associated challenges. Questions were tailored to individual participant characteristics. Throughout the interviews, timely interventions, including the "reboot" technique, were employed to ensure comprehensive data collection.
Findings: Analysis of the textual data revealed three main categories: causal conditions, strategies, and consequences of teaching in multigrade classrooms. Analysis of the first axial category revealed two primary causal conditions for the formation of multigrade classes in Kelachay: diminished student numbers and teacher shortages. Contributing factors to the low student population include declining fertility rates, rural-to-urban migration, and a decline in the youth population in the study area's villages. Additionally, parental preference for urban schooling represents a significant intervening factor.
A look at the findings from the research on the conditions that led to the formation of multigrade classes in Kelachay, on the one hand, and comparing it with the existing conceptual literature in the field of forming multigrade classes in terms of choice or necessity, leads researchers to the conclusion that in the research field, the formation of multigrade classes in the study area was perceived as inevitable.
Teachers in multigrade classrooms employ various strategies, including adaptation, self-enhancement, self-sacrifice, and seeking support, in response to the unique demands of these settings. Adaptation, characterized by enhanced patience, tolerance, resilience, and selflessness, is considered a passive strategy. 
This means that the teacher knows that he is facing specific issues and problems in a multigrade class and tries to adapt to it through internal changes. However, the strategy of self-development and seeking support can be considered an active strategy in which the teacher, with activism, agency, and creativity, seeks to deal with the situation as best as possible in order to transform it into a desirable and efficient situation. In a way, the teacher participates by searching and participating in various classes and courses that he thinks can increase his knowledge and awareness in the field of multigrade classes, and also seeks help from various groups such as colleagues and students, teaching assistants, and parents to solve and cope with problems.
Additionally, teachers reported that multigrade classes yield both positive and negative consequences. Perceived positive outcomes include enhanced cooperation, accelerated development among younger students, and reinforcement of learning for older students through lesson repetition. Conversely, negative consequences involve an inequitable distribution of instructional time across grades, curtailed coverage of certain subjects, inadequate supervision, and increased psychological strain. Notably, the identified positive consequences were predominantly observed within the student domain, specifically among learners. Conversely, negative consequences manifest at multiple levels: among learners (e.g., inequitable instructional time distribution and insufficient supervision), within the curriculum (e.g., restricted subject coverage), and for teachers (e.g., psychological distress such as remorse, guilt, and burnout).
According to the paradigm model derived from the research findings, the central category was formed under the title of the necessity of forming multigrade classes with multigrade teachers. This means that multigrade teachers in Iran need numerous and diverse skills for classroom management, continuous and continuous knowledge enhancement, effective communication with students of different age and gender groups, development of a curriculum that is distinct from single-grade classes, etc.
[bookmark: _Hlk217667569]Discussion and Conclusion: Notably, the identified positive consequences were predominantly observed within the student domain, specifically among learners. Conversely, negative consequences manifest at multiple levels: among learners (e.g., inequitable instructional time distribution and insufficient supervision), within the curriculum (e.g., restricted subject coverage), and for teachers (e.g., psychological distress such as remorse, guilt, and burnout).
Suggestions: The present study reveals that multigrade teachers, predominantly in rural areas, confront numerous challenges. While they implement strategies to optimize their students' educational environment, the negative consequences they articulate underscore a critical need for comprehensive support and patronage from educational policymakers and practitioners. Because the success of multigrade education and its step towards educational justice depends on the determination and support of various stakeholders, not just the teacher. In fact, despite the problems and negative consequences arising from it, the implementation of alternative solutions will be more costly and challenging than multigrade classes. Therefore, it can be suggested that teachers should implement a smart time division with rotational and creative methods. For example, the teacher focuses on one grade at a time and the rest of the grades are engaged in independent or group activities. Self-study and activity-based packages are also practical suggestions for optimal use of time for all grades. Strengthening cooperative learning and learning from peers and outstanding students also helps the process of advancing the teacher's goals in multigrade classes.
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